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* For both groups, variations in MEPSAT scores across time were related

* The MEPSAT was used to score from videos: 1) Means- au , ,
to variations in the Bayley-III scores across time

end learning; and 2) level of performance (Figures 2 A-B).
* Infants were also assessed using the Bayley Scales of * Children with motor delays who showed greater MEPSAT scores on

average also had higher Bayley-III scores on average.

Infant and Toddler Development (Bayley-III).
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